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A Study on School Cultural Inheritance, Challenges, and Action Strategies

under Cross-Cultural Leadership: Evidence from Four Schools in the

Kaohsiung—Pingtung Region
Abstract
¢« Research Overview

In the context of global multicultural education, Taiwanese schools reflect
intersecting ethnic cultures. However, past language policies banning local dialects and
modernization have weakened ethnic identity, leaving schools facing a dual challenge

of cultural loss and local cultural revitalization within contemporary society and



ongoing policy tensions in education governance.
e Purpose of Study

In response, this study examines the dynamics of cross-cultural leadership within
Taiwan’s multicultural landscape and its role in promoting the sustainability of school
culture. It specifically focuses on how educational leaders mediate the tension between
globalized educational standards and the revitalization of local ethnic cultures,
particularly those of the Hoklo, Hakka, and Rukai peoples. This study argues that cross-
cultural leadership extends beyond managing diversity; it constitutes a form of
culturally responsive leadership. Leaders must demonstrate cultural reflexivity,
recognize the needs of non-dominant groups, and advocate for them within existing

power structures.
o Research Methods

Adopting qualitative research, this study conducts a comparative analysis of four
schools situated in distinct socio-economic and ethnocultural contexts: MN Junior High
School and NL Junior High School in Hakka-dominant regions, and ML Junior High
School and WT Elementary School in Rukai communities. The ethnic backgrounds and

distinctive school characteristics of the four participants are coded in English as follows:

1. A (Hoklo): A school located in a Hakka core region (MN Junior High School),
with a primary focus on the reconstruction of Hakka identity and the

strengthening of community connections through the Bogong belief system.

2. B (Hoklo): Centered on Hakka food and agricultural education, NL Junior High
School is situated within a community composed of diverse ethnic groups,
thereby placing particular emphasis on the preservation and transmission of

Hakka culture alongside multicultural heritage.

3. C (Hoklo): A Rukai cultural immersion school (ML Junior High School) that
emphasizes indigenous language certification, the preservation of traditional
ballads, and the promotion of trilingual signage, with particular attention to

intra-language variation within the Rukai-speaking community.

4. D (Second-generation Hakka from Jiangxi): An immersive Rukai elementary

school (WT Elementary School), emphasizing policy-driven initiatives in Rukai



culture, arts, and literacy.

The data sources include interview transcripts, school curriculum documents, and
school policy frameworks. NVivo 15.4 qualitative analysis software and Al were
employed to conduct systematic thematic analysis. Key dimensions—identity,
leadership, institutional structures, and strategies—were coded, categorized into nodes,
and further examined through visualized network analysis to facilitate the

transformation of local knowledge into curriculum across cases.
e Results and Discussion

Findings indicate that effective leaders act as “cultural brokers,” translating
indigenous and local knowledge into curricular language. In light of language attrition
and the concomitant erosion of cultural totems, the four schools have implemented
culturally responsive strategies. MN Junior High School promotes a character-
cherishing literacy culture and emphasizes the creation of everyday Hakka-language
contexts. NL Junior High School prioritizes Hakka agro-food education and develops
interdisciplinary curriculum modules. ML Junior High School focuses on outdoor and
mountain-based experiential learning while advancing trilingual signage. WT
Elementary School emphasizes a Rukai agro-food environment and adopts immersive
Rukai language instruction. Based on these findings, this study proposes a Cross-
Cultural Leadership Praxis Model comprising three core dimensions: 1. human
mindset—viewing culture as an asset; 2. dynamic relationships—negotiating the triadic
interplay among power, culture, and identity; and 3. ecosystem—integrating human,

natural, and ancestral-spiritual connections.

Nevertheless, leaders continue to face structural challenges, including the
marginalization of indigenous language curricula due to academic examination
pressures and the shortage of professionals with hybrid cultural expertise. Cultural
tensions are also evident in the over-commercialization of traditions and intra-linguistic
variation (e.g., the three dialects of the Rukai language). To address these challenges,
proposed action strategies include institutional measures such as incorporating
indigenous language certification into evaluation systems and flexibly recruiting
cultural educators; curricular innovations emphasizing interdisciplinary integration and
trilingual environments; and community-based approaches that connect cultural

families with local rituals and festivals.



In conclusion, the essence of cross-cultural leadership lies in transforming
marginalized cultural resources into educational assets. The sustainability of school
culture should be grounded in localized innovation rooted in cultural DNA. Policy
recommendations include expanding pilot programs for immersive indigenous
language education and implementing culturally responsive school evaluation systems.
Future research may further explore cross-cultural leadership practices in urban,

ethnically diverse school settings.
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