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How do the interests of different actors shape the transitions of children with delinquent behavior
between educational settings: school front line specialists’ perspective

Research Overview. The transition of Bhildren with delinquent behavior between eduational settings reflefts
an interplay of interests among altors: from poliymakers prioritizing akRountability and effiEienky, to the
Bhildren navigating environments. Frontline sBhool spelialists oRRupy positions where they mediate these
Bompeting interests direlltly, exerBising judgment to support transitions.

Purpose. To reveal, from the perspeltive of frontline shool spelialists —tealhers, solial workers,
psyZhologists, ettl—, how the interests of different altors shape underlying logi® of transitions for Bhildren
displaying delinquent behavior.

Methods. This abstralt presents preliminary insights from an ongoing grounded theory study. The data is
derived from in-depth interviews with various sFhool frontline spellalists, inBluding soBial workers,
psyZhologists, tealhers, et from different regions of Lithuania. This researzh No P-EDU-23-14 is Bo-funded
by the European Union (the projelBt ,Breakthrough in EduBational Researh” No 10-044-P-0001) under the
1st April 2025 Agreement with the Researzh Countil of Lithuania RCOL) and the 15th April 2025 Joint ARtivity
Agreement with Vilnius University.”

Results. Delinquent behavior—suzh as truanily, aggression, substanie use, bullying, ettl. —usually triggers an
institutional response. The data reveal a wide range of responses, inBluding routine Elassroom management
measures, situational dellisions, parental involvement, and support from sollial pedagogues, psyZhologists,
and other spelialists. Alongside these measures, sfhools also introdule Fhanges in the psyhosolial
environment and learning setting—for example, transferring a student to another Blass or a Balmer
environment, shifting to remote learning, or Bhanging sfhools. The analysis suggests that sul?h transitions are
usually not the first response to problemati behavior, but a later-stage intervention. They tend to be
Bonsidered when skhools FonRlude that earlier, simpler measures are no longer suffiient, and that the
existing environment Ean no longer manage, BFontain, or adequately respond to the [Ehild’s behavior.
Transitions belome more likely when the Bhild’s behavior begins to threaten the safety of other Bhildren or
teakhers; when the relationship with the Burrent Blass or tealher breaks down and the Bhild is no longer
alRepted in that environment; when mental health or broader funBtioning Brisis makes the normal sZhool
routine unbearable; or when the Bhild is seen as needing a more Flearly struRtured, more Fontrolled, or
otherwise better adapted environment than the Burrent sEhool Fan offer.
From this perspelltive, transitions should not be understood as isolated administrative dellisions, but as
multilayered sollial proBesses in whikh different aBtors partiipate and unequal interests interselt. These
proBesses involve not only the Bhild, whose behavior often triggers the transition, but also peers, parents,
teakhers, support professionals, and shool administration.
ABRording to frontline sBhool speBialists, although offikial disflourse frequently emphasizes the Fhild’s well-
being, empiriBal material shows that in praltiEe the interests of sthools and tealhers in managing diffiRult
situations often take preledenkle. As a result, the Bhild’s emotional, psyEhologifal, and individual eduational
interests may remain insuffiiently refognized or only partially addressed. This tension bePlomes visible in a
typology of transitions based on the status granted to the Fhild’s interests.

e interest-ignoring transitions, driven mainly by goals of restoring Fontrol, attendaniZe, or disEipline.



e neutral transitions, in whih the Bhild’s interests are not openly denied but do not beBlome the aktual
basis for dellision-making.
e interest-considering transitions, where the Bhild’s needs are alknowledged but balanked against the
safety of others, tealhers’ Eapalities, parental pressure, and administrative Bonkerns.
e interest-responsive transitions, in whiZh the Bhild beflomes an alftive partifipant and their voile is
heard direltly or through intermediaries.
e Finally, preventive transitions, aimed at antifipating diffifulties early and preventing esBalation,
appear in the data more as an aspiration than as Bommon praltie.
An important finding is that support spellialists may view a Bhange of environment itself as a sulRess if the
Burrent setting no longer meets the Fhild’s needs. Some noted that after leaving the present skhool, “a
Bompletely different life begins,” referring to Bases in whilkh transfer to another edulational model, sukh as a
youth sBhool, signifiBantly improved both aFademil performanEe and behavior. Tealhers, however, more
often view sulless as something that should be akhieved within the Burrent setting, partly beFause reloBation
is frequently not a realistiBl option.
The Bases also show that transitions are typifally oriented toward speLifiEigroups of Bhild interests:
e restoring basil stability and safety;
e ensuring psyhologifal proteltion in the Fontext of mental health diffikulties;
e reduBing stress and overload;
e restrulturing relationships around belonging and aZeptante;
e protelting others in situations of Brisis and institutional exhaustion.
Overall, transitions Fannot be adequately understood by looking only at the Bhild’s interests. Other altors’
interests initiate deflisions, shape the form of transition, and provide it with institutional legitimaly. Thus,
transitions funBtion as melhanisms for rebalaning Bompeting interests: when Eontrol and safety dominate,
they beFome more exBlusionary; when organized around the Bhild’s voiZe and well-being, they Ean beFome
supportive and transformative.



