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This study examines how evaluation criteria can be justified among actors with differing
educational views. Drawing on Japanese group moderation involving teachers and stu-

dents, it proposes “ reflective consensus moderation” as a framework for the deliberative
development of criteria, reconceptualizing assessment as a democratic practice of public

justification rather than a technical exercise in grading.
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This study examines how evaluation criteria can be justified among actors with differing educational
views. It explores how publicness in educational assessment can be reconstructed through “reflective
consensus moderation,” drawing on group moderation practices in Japanese senior high schools.

In recent years, group moderation has been increasingly implemented in Japanese high schools
to enhance the reliability of performance assessments. Typically, it involves multiple teachers evalu-
ating the same student work and comparing their judgments. More recently, its scope has expanded
to include students as evaluators and to extend beyond single schools to inter-school contexts. A no-
table example is a student-led inter-school group moderation initiative organized by students at Fu-
kui Prefectural Takefu Senior High School (Endo, 2024).

While group moderation was originally introduced to ensure inter-rater reliability, emerging
practices suggest a shift in its function. Rather than simply aligning scores, it increasingly servesas a
space for dialogue among evaluators. In this process, not only assessment results but also the under-
lying criteria, educational aims, and conceptions of inquiry are critically examined.

Such practices reveal differencesin evaluators views of scientific inquiry that are often implicit
in curriculum design and assessment. Group moderation makes these differences visible as varia-
tionsin how student performance isinterpreted, thereby bringing them into collective discussion. In
this senseg, it plays an important rolein curriculum management in an increasingly diverse educa-
tional context.

However, educational assessment cannot be reduced to the coexistence of multiple perspec-

tives; it also requires the capacity to distinguish more and less justified judgments. This plurality is
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not merely empirical but constitutive of human coexistence (Arendt, 1958/2018). This raises a key
guestion: How isit possible for there to exist evaluation criteria that can be publicly justified among
educational actors who remain profoundly divided by reasonable educational views?

To address this question, this study draws on the idea of “public reason” (Rawls, 1993/2015).
While Arendt (1958/2018) frames plurality as an irreducible condition of human coexistence, Rawls
(1993/2015) offers aframework for constructing publicly justifiable criteria under conditions of rea
sonabl e disagreement among educational actors. In Rawls's palitical philosophy, this condition cor-
responds to what he calls the fact of reasonable pluralism, in which free and equal citizensinevitably
hold diverse and often conflicting yet reasonable comprehensive doctrines. In this study, thisideais
transposed to educational assessment, where evaluation criteria are reconceptualized as public rea-
sons that must be justifiable across different educational views (Endo, 2024).

This study reconceptualizes group moderation in educational assessment as a process of gener-
ating and examining publicly justifiable criteria under conditions of persistent differencesin educa-
tional values, thereby extending Rawls'sidea of public reason into assessment practice.

From this perspective, group moderation is not merely atechnique for achieving consistency in
grading, but a practice through which evaluation criteria are constructed, negotiated, and critically
examined as public reasons. This study defines this process as “ reflective consensus moderation.”

While prior research on consensus moderation has focused primarily on achieving agreement in
grading (Sadler, 2013), reflective consensus moderation shifts attention to the “ normative validity”
(Biesta, 2020) of evaluation criteria and the reflective dial ogue through which these criteria are con-
tinuously reconsidered.

From this perspective, akey issueis how the legitimacy of negotiated criteria can be ensured.
Even when evaluators reach consensus, the resulting criteria may still lack educational validity or
fail to align with educational aims. Therefore, moderation must go beyond intuitive comparison of
judgments and instead make explicit the criteria underlying those judgments, enabling their exami-
nation across cases.

This process can be interpreted in relation to the method of “reflective equilibrium” (Rawls,
1971/1999), in which principles and judgments are mutually adjusted to achieve coherence (Endo,
2022). Ultimately, ensuring the legitimacy of criteriarequires an “ overlapping consensus’ (Rawls,
1993/2015) grounded in publicly justifiable reasons that can be shared across diverse and potentially
conflicting educational values.

At Takefu Senior High School, teacher-led group moderation is conducted in parallel with stu-
dent-led group moderation, forming a cycle in which criteria emerging from both processes are com-
pared to revise existing rubrics. This case illustrates how reflective consensus moderation can func-
tion as apractical site for aigning evauative judgments with publicly justifiable criteria through

processes akin to reflective equilibrium and overlapping consensus.
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